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ABSTRACT

The study intended to examine the mediating role of coping styles between teacher’s stress and job related
outcomes including job performance and satisfaction. Total sample of 200 teachers was collected from different
universities of Pakistan. Four scales were used from data collection including Teacher’s Stress Inventory, Brief
COPE, Teacher’s Performance Scale and Teacher’s Satisfaction Scale. Mediation analysis explained that only
problem-focused coping has direct and indirect effect on job performance and satisfaction of teachers. The
remaining coping strategies including emotions-focused and dysfunctional avoidance were not proven effective
in enhancing job performance and satisfaction of teachers. The study shared empirical insights regarding the use
of problem-focused coping style at the times of stress in the teaching profession.
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1. INTRODUCTION

Modern day educational institutions are not stress-free due the rise of highs-speed work life which is
filled with lot of stressors and stresses for teachers [1]. Thus teacher’s stress is a common fact of life in
educational institutions in general and in higher education institutions in particular [2]. At times when teachers
face teacher’s stress, it hardy remains possible to keep their job safe from the deleterious effects of stress. The
immediate area of teachers’ life affected by stress is their performance at job [3] and overall contentment or
satisfaction with their work [4]. However, the teachers are not only professionals but “the teachers of
professionals”. Therefore it is difficult to believe that at hard times, they helplessly let their stress effect their job
performance and job satisfaction without making any intervention. Thus the question arises, what teachers do at
the times which stress mar their overall job.

The existing scientific knowledge gives convincing answer to this intricate question. The answer is
very simple and that is “teachers use some coping strategies for teacher’s stress”. Thus while experiencing
stress, teachers take a step ahead and select a coping strategy [5, 6]. Now it is worth knowing that what is the
function of these coping strategies? Scientific literature shares that coping serves two functions including (1)
evaluating and (2) managing. Firstly, the stressful situation is comprehended and then careful planning is
executed to get out of that scenario. In short, use of a coping strategy is a response to a stress provoking scenario
[7]. The question arises what is the benefit of the use of a coping strategy? Do all people make use of the same
coping mechanism? It is always proves beneficial?

The answer to these questions is verily provided by the existing literature. Firstly, “benefit of the use of
a coping strategy” cannot be picked until unless those effects of stress are not noticed. Teacher’s stress directly
effects their job performance and satisfaction [8]. Thus in between the teacher’s stress and its effects on the job,
the coping strategy is expected to play a beneficial role [9]. All the role of a coping strategy can be only
beneficial when it remains successful in mediating the effects of teacher’s stress on their job [10]. Probably it
does not always happen. Why a coping strategy is not always beneficial? Before knowing that, whether the
teachers use a single uniformed strategy, there is no answer. It is to be noticed that teachers use different coping
strategies for managing their stress and preventing their jobs from the after effects of stress [6].

Usually three strategies are used by teachers including problem focused, emotions focused and
dysfunctional avoidance [11]. The choice of a coping strategy determines whether a strategy will be beneficial
or not beneficial [12]. Some teachers intelligently mange to select problem focused strategy for evaluating and
managing the effects of stress in their jobs. This strategy has proven positive impact for working as a shield to
prevent the job of teachers from the damaging effects of stress [13]. Thus when stress enters, the problem
focused coping does not allow it to effect the job outcomes (performance and satisfaction of teachers). Problem
focused coping is a bridge which stress never manages to pass to affect the outcomes. Thus, in more clear words
problem focused coping is a fit mediator between stress and its outcomes. The other strategies are less or not
effective in this regard.
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1.1. Conceptual Framework
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Figure 1: Schematic depiction of the mediating role of coping styles between
teacher’s stress and outcomes

2. METHOD

The sample consisted of university teachers (N = 200) including male and female teachers from public
and private sector universities of Pakistan. Teacher’s Stress Inventory [14] with36 items, Brief COPE [11] with
30 items, Teacher’s Performance Scale [15] with28 items and Teacher’s Satisfaction Scale [16] with25 items
were used in this investigation. All scales are rated in 5 point rating scale and all are considered reliable and
valid measures of underlying constructs.

The study anticipated that problem-focused coping will mediate between teacher’s level of stress and
job satisfaction in teachers. Problem-focused coping will mediate between teacher’s level of stress and job
performance in teachers. Emotion-focused coping will mediate between teacher’s level of stress and job
satisfaction in teachers. Emotion-focused coping will mediate between teacher’s level of stress and job
performance in teachers. Dysfunctional coping will mediate between teacher’s level of stress and job
satisfaction in teachers. Dysfunctional coping will mediate between teacher’s level of stress and job
performance in teachers. For testing the hypotheses, mediation analysis is carried out.

3. RESULTS
Table 1: Mediation of coping styles between teacher’s stress and outcome including in teachers
Outcome: Job Performance Outcome: Job Satisfaction
Model 2 Model 2
95%Cl 95%Cl

Predictors Model 1 B B LL, UL Model 1 B B LL, UL
(constant) 93.87*** 128.33**%*  [113.36, 143.30]  29.89*** 25.78%** [22.83, 27.52]
Teacher’s Stress -.08%* -.03 [-.10, -.04] - [ 2%%* A [-.12,-.19]
Problem-Focused Coping 1.26* [1.72, .80] 28*** [.16, .40]
R? 32 345 72 .75
F 4.43% 17.23%** 533.97%*%%  304.66***
AR? .13 .03
AF 29.38*** 21.11%**
(constant) 93.88*** 99.35%** [83.83, 114.88] 25.78*** [22.83,27.52]  29.89***
Teacher’s Stress -.08%* -.08%* [-.16, -.01] B0 S [-.12, -.19] - 12%F*
Emotion-Focused Coping -.02 [-.72, .28] 28*** [.16, .40]
R’ .02 .02 .75 72
F 4.43%* 2.56* 304.66%** 533.97%%*
AR? .00 .03
AF 0.71 21.11%**
(constant) 93.87*** 83.69%** 29.89*** 29.89*** 31.47%** [29.21, 33.73]
Teacher’s Stress -.08%* -.05 - [ 2%%* - [ 2%%* - 12%x* [-.13, -.11]
Dysfunctional Coping -.61 -.05 [-.13,.01]
R’ .02 .03 72 72 .73
F 4.43%* 3.12% 533.97%%* 533.98%**%  270.64%***
AR? .01 .01
AF 1.79 2.70
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=  Problem focused coping mediated between teacher’s stress and job performance.

= Emotions focused coping did not mediate between teacher’s stress and job performance.
= Dysfunctional coping did not mediate between teacher’s stress and job performance.

=  Problem focused coping mediated between teachers’ stress and job satisfaction.

= Emotions focused coping mediated between teacher’s stress and job satisfaction.

= Dysfunctional coping did not mediate between teacher’s stress and job satisfaction

4. DISCUSSION

The research focused to investigate the mediating effect of coping strategies between teacher’s level of
stress and outcomes including job satisfaction and job performance in teachers. The prior studies explained that
even in the presence of stress, problem focused coping enhances teachers’ performance and satisfaction [17].
The same has been proved in this research as problem-focused coping mediated between teacher’s level of stress
and job performance in teachers and problem-focused coping mediated between teacher’s level of stress and job
performance in teachers [18]. The findings have a lesson for the lesson givers i.e. teachers that whenever they
face stress they should immediately employee problem-focused coping to maintain the high performance of
their jobs and to keep their job satisfaction intact [19]. Knowing that the use of problem-focused coping remains
fruitful for teachers is one side of the coin. The other side is still undiscovered and that is what other teachers do
who do not employee problem-focused coping. For no longer it remained a secret as scientific literature
provided an evidence-based answer that some teachers either use emotions focused coping or rely on
dysfunctional avoidance. Quiet obviously, the quest regarding the effectiveness of coping strategies triggers a
question about the efficiency of emotions focused coping and dysfunctional avoidance.

The findings uncover the fact that emotion-focused coping did not mediate between teacher’s level of
stress and job satisfaction in teachers, although the direct effect of stress on satisfaction is established [20].
Emotion-focused coping did not mediate between teacher’s level of stress and job performance in teachers. The
findings give a lesson to teachers regarding what to do and what not to do at times of stress. Use of emotions
focused coping doubles the trouble as during the stressful experiences the teachers are already emotionally
disturbed. In such situations, focusing on emotions add in the severity of stress symptoms instead of eliminating
them. Personal efforts for seeking a solution for a problem with problem focused coping obviously remains
better than just getting emotional support of others [21]. Thus there is no other opinion that teachers should use
problem focused coping by putting aside their emotions at the times of stress. Remembering a trauma is actually
recreating it.

The same is the case of dysfunctional avoidance. Use of dysfunctional avoidance as a cope is not at all
beneficial. Dysfunctional coping did not mediate between teacher’s level of stress and job satisfaction in
teachers. Dysfunctional coping did not mediate between teacher’s level of stress and job performance in
teachers. Avoidance offers no solutions to any problem in general and stress in particular. It is just to close eyes
in stressful situations and pretending if the problem has gone away. The problems remain still and even get more
intense, escalate and multiply. The sole way to eliminate a fear is to face it. Thus instead of dysfunctional
avoidance, the problem focused coping is a superlative alternative. The nomenclature “dysfunctional” coping
itself is self-explanatory that this coping style is ineffective in nature and outcomes [11].

4.2 Conclusion

The study has mainly concentrated on the direct and indirect effect of teacher’s stress on job outcomes.
The findings revealed that teacher’s stress has direct and indirect effect on job performance as problem focused
coping mediated between teacher’s stress and job performance. However, emotions focused coping and avoidant
coping did not mediate between teacher’s stress and job performance. Teacher’s stress has direct and indirect
effect on job satisfaction as problem focused coping mediated between teachers’ stress and job satisfaction.
Teacher’s stress has direct and indirect effect on job satisfaction as emotions focused coping mediated between
teacher’s stress and job satisfaction. However, dysfunctional coping did not mediate between teacher’s stress
and job satisfaction.

4.1. Limitations and Recommendations

The study has relied on self-report data for the performance evaluation of employees which should be
replaced with the supervisors’ evaluations of job performance in the future research studies. The coping
strategies used in the present study were related to general stress coping, it would be more appropriate in future
research to investigate the mediating effect of job specific coping strategies instead of general strategies.
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