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ABSTRACT

The current study investigated the effect of agreeableness, openness to experience, hope and well-being among
university teachers. Data was col lected from a sample of (N=440) university teachers comprising of (n=200) female
and (n=240) male from universities of Islamabad, Rawalpindi, Attock and Wah Cantt. Four scales were used including
well-being scale, agreeableness scale, openness to experience scale and hope scale. Significant positive relationships
of agreeableness, openness to experience and hope with well-being were found. Step-wise regression analysis revealed
that agreeableness, openness to experience and hope were the significant predictors of well-being and hope was the
strongest predictor of well-being among university teachers. Gender differences revealed that hope, well-being and
openness to experience were more in male university teachers while agreeableness was more in female university
teachers. The findings recommended that high traits of agreeableness and openness with high level of hope leads to
high level of well-being. Also, female university teachers are more kind hearted while males are more creative and
imaginative.
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1. INTRODUCTION

A critical and demanding role is played by university teachers. A university teacher is an individual on whom
the important activities of the university are dependent and without a teacher, university is a body without having soul.
The personality of teacher, well-being of teacher, teaching efficiencies, attitudes and style of life assists the students to
become good human beings thereby adding to create a society full of knowledge. Wellness of any program in the
education system to a large extent is regulated by teachers. The achievement standard and quality of education of a
university are related with the teaching quality and teacher’s personality. Being good physically, psychologically and
also with a balanced personality makes a teacher best. Because of the rapid progress in daily life, the teacher’s life has
become more and more tough and challenging.

The personality of the teacher makes an impact on the teacher’s behavior in different ways, for example in
interacting with the students, selection of learning practices and the methods of teaching. The teacher's personality can
have an effective role on the process of teaching. Pupils learn from the personality of a teacher even though there is no
formal interaction between them. The instructor whose personality facilitates, creates and keeps classroom a learning
environment in which pupils feel comfortable and encouraged to analyze, is said to have an ideal teaching personality.
So, understanding teacher’s personality is very important.

Personality trait of agreeableness is an inclination to be kind, forgiving, trusting, generous, concerned, helping
and trustworthy [1]. Agreeableness might influence well-being. Highly agreeable individuals compared with the
disagreeable individuals, are inclined to be involved in actions such as collaborating with others, conveying sympathy
and care for others, giving others a sense of respect and politeness [2]. Consequently, agreeable individuals inclined to
be well loved by their companions [3] and are more fruitful in creating satisfying and stable intimate relations [4]. The
well-being of agreeable individuals might be boosted by these positive social relationships. Agreeableness is positively
associated with well-being [5]. It means high level of agreeableness will lead to higher level of well-being. In the meta-
analysis, [6] it was determined that there is presence of an association between personality and well-being.
Agreeableness trait was held to increase the probability of positive experiences in social and achievement circumstances
which was directly associated with the teacher’s well-being. Personality attributes of agreeableness and openness have
been found to be related to well-being [7].

Another personality trait that can have an effect on well-being is openness to experience, which is a tendency
to be artistic, curious, intuitive, intellectual, flexible and creative [8]. A teacher led by openness to experience tend to
have more positive emotional state which leads to increased well-being. A significant relationship was found between
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openness to experience and psychological well-being [9]. The investigators [ 10] have found that openness to experience
has been related to well-being. Other researchers [11] have also found the same relationship. Openness to experience
may well influence the overall well-being of university teachers regarding artistic self, social self, physical self, coping
self and essential self. It has also been recognized that individuals having agreeable personality traits experience higher
levels of well-being [12].

Hope is another factor that can influence well-being. Hopeful teachers are inclined to be healthier
psychologically, having an optimistic viewpoint on their accomplishment and are gratified from their environment[13].
Hope [14] is the sense of achievement resulting from the collaboration among agency and pathways. The cognitive
process with an inspirational element (agency) is hope. With the manifestation of inspiration to accomplish definite
goal, the individual evaluates whether it is attainable and then advances with numerous means to achieve it (pathways).
Hope is positively associated with well-being, self-esteem, meaning in life and life satisfaction [15, 16]. Findings of
the studies [17] have shown that hope is a significant predictor of positive affect, life satisfaction and negative affect.
Positive beliefs and assumptions about goals produce more positive feelings related to self as well as to life in general.
Findings also indicated that hope and well-being significantly correlated with each other [18]. Individuals high in hope
have reported to have a higher self-esteem, less depression, greatly optimistic and also they demonstrate a higher sense
of well-being.

Well-being is persons’ capability to compete so as to establish steadiness among their social benefits and life
events [19]. Well-being is an integral consideration of taking advantage from mental health, life change and work
environment. It’s a person’s struggle to understand their real potential to conquer the adversities in life. Well-being is
the amalgamation of feeling good and functioning effectively [20]. In view of this explanation teachers with high well-
being will account for feelings of happiness, accomplishment, contentment from life, good interpersonal relationships
and positive mental health [21].

Because of the increasing importance of teacher’s role in the process of teaching in recent times it is needed
to explore the personality factors which can increase the well-being of teachers. So, the present study investigates the
effect of agreeableness, openness to experience, and hope on well-being among university teachers. These traits are
necessary for teachers as they can boost the well-being of the teachers and consequently the teaching process will be
more effective. The well-being of the teachers will be increased by the increased level of personality attributes of
agreeableness and openness to experience. Also, the high level of hope will also increase the well-being level of
teachers. The variances in well-being at work might be accredited to personality. Less research, however, has focused
on how personality attributes of agreeableness and openness to experience influence well-being, so this relationship
will be investigated in the present study.

Conceptual Framework

Predictors Outcome

Openness to Experience (IV)

Agreeableness (IV) Well Being (DV)

Hope (IV)

2. OBJECTIVES

1. The present study examined the effect of agreeableness, openness to experience and hope on well-being among

university teachers.

2. To investigate how hope, openness to experience and agreeableness predicts well-being among university
teachers.

3. To examine the gender differences on agreeableness, openness to experience, hope and well-being among
university teachers.

2.1 Hypotheses
1. There is a positive relationship between agreeableness, openness to experience, hope and well-being among
university teachers.
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2. Agreeableness, openness to experience and hope predicts well-being among university teachers.
3. Hope, agreeableness, openness to experience and well-being will be more in male as compared to female
university teachers.

3. METHODOLOGY

3.1 Research Design

The current study used a cross sectional design and for the purpose of data collection convenient sampling
procedure was adopted. The effects of independent variables were tested by stepwise regression and gender differences
were computed by t-test by using SPSS Version 23.

3.2 Participants and procedure

A sample comprising of university teachers (N=440) including (n=200) female and (n=240) male teachers had
been gathered by using the convenient sampling procedure. The sample was collected from public and private sector
universities of Islamabad, Wah Cantt and Attock. Age range of participants was 25-50 years. The education level of
the teachers was MSc/BS (Hons), MS and PhD. The designations of the selected teachers were demonstrators, lecturers,
assistant professors and associate professors. Inclusion criteria for experience was one year teaching.

The targeted universities were approached personally for data collection. Informed consent was taken from
the teachers. Confidentiality of the information was guaranteed by affirming to the teachers that the information taken
from them will be used only for the purpose of research. After the inform consent taken from the teachers the
questionnaires were administered. The teachers were thanked for their participation in the study.

3.3 Instruments

Four scales were utilized for collection of data along with the consent form. The scales were (1) Well-being
scale [22], (ii) Agreeableness scale [23], (iii) Openness to experience scale [23] and (iv) Hope scale [24]. All the scales
were consisted of five point Likert response category.

4. RESULTS

Table 1
Mean, Standard Deviation, Alpha Coefficients and Correlations matrix for study variables (N=440)

.67 36.12 4.34 - 35k 38k 33%
71 36.04 4.81 - 3%k 42%*
72 15.59 2.68 - .66%*
.86 27.06 4.56 -

Table 1 shows that all the scales are highly reliable. Also the correlations among all the studied variables are
highly significant. Results depicted that well-being was positively and significantly correlated with openness to
experience (r=.33, p<.01), agreeableness (1=.42, p<.01), and hope (r=.66, p<.01).

Table 2
Stepwise regression analysis for agreeableness, hope and openness to experience as predictor of
well-being of university teachers (N=440)

['Model'1 | Constant 2.517 0.71 .000 74 1226.93%**
[ Hope 1.5 0.043 .000
['Model2 | Constant 0.39 0.59 051 .80 902.52%%
[ Agreeableness 0.35 0.027 .000
[ Hope 0.93 .060 .000
["Model'3"| Constant 027 57 .000 .82 659.83%*
[ Agreeableness 22 .034 .000
I | Hope 78 063 .000
_ Openness to experience .20 .034 .000

Step-wise regression analysis was computed to observe the most significant predictor among agreeableness,
hope and openness to experience for well-being of university teachers. Model 3 shows that hope (B=.78, p<.001) was
the strongest predictor of well-being among university teachers.
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Table 3
Difference between male and female university teachers on study variables (N=440)

M (SD) M (SD) t p ILIL UL Cohen’s d
32.97(8.99) 31.05(10.52) 2.06 04 .090 3.74 0.19
35.33(4.71) 36.76(4.71) -2.61 01 -2.61 -2.36 0.29

14.73(4.0) 13.20(4.66) 3.71 .000 72 2.34 35
25.21(7.21) 23.46(8.10) 3.39 .017 31 3.18 22

Table 3 indicated the differences between male and female university teachers on openness to experience,
agreeableness, hope and well-being. Table 3 illustrated that male (M=32.97, SD=8.99) scored high than females
(M=31.05, SD=10.52, t (438) =2.06, p=.04) on variable of openness to experience. Females secured higher scores
(M=36.76, SD=4.71, t (438) = -2.36, p=.01) than males (M=35.33, SD= 4.83) on the domain of agreeableness. On
Hope also the males (M=14.73, SD=4) scored more than the females (M=13.20, SD=4.66, t (438) =3.71, p=.000). Well-
being score were significantly higher for males (M=23.46, SD=8.10) than females (M=25.21, SD=7.21, t (438)=2.39,
p=.017).

5. DISCUSSION

The present study examined the effect of hope, agreeableness and openness to experience on well-being among
university teachers. The results of the current study supports the hypothesis that there is a positive relationship between
agreeableness, openness to experience, hope and well-being. These conclusions are in accordance with the previous
literature [25] confirming that agreeableness is significantly and positively related to well-being. The results of another
study [26] on university lecturers has also confirmed and supported the findings of the current study that the personality
attributes of openness to experience and agreeableness correlated significantly and positively with well-being. The
more the level of agreeableness the teachers will have more well-being. This finding confirms the presence of a link
between agreeableness and well-being. Also as proposed, the personality traits of agreeableness and openness to
experience positively predicted well-being is supported by the previous literature [25]. Furthermore, an increase in level
of hope can increase the level of well-being in both the home and work environments and it has also in line with the
earlier investigation [37]. Another study [27] has also confirmed the conclusions of present study that agreeableness
and openness to experience were related to higher well-being level. Another research [28] also supports the assumption
of the current study that a high openness and agreeableness personality traits were associated significantly with high
level of well-being. Due to the nature of the environment of the academic world, there is a need of an agreeable and
open for experience personality in dealing with students. Teachers with openness to experience personality trait are
having more active insight, intellective curiosity and having independent judgment and consequently they have an
enhanced judgment on their self-well-being.

As anticipated, hope is positively related with well-being. A study on teachers [29] revealed that among hope and
well-being a significant positive association was found. This relationship is consistent with the past research [30] which
revealed that hope was positively related to well-being. Findings of the present investigation indicated that hope has
positive and significant role in increasing the level of well-being. This is in line with conclusions of the previous
investigations [39, 40]. Hopeful teachers have an inclination of a positive interpretation about the future. Consecutively,
such beliefs permits them to have an optimistic view point regarding one’s self that would be aiding in increasing the
level of motivation among them. So, the hopeful teachers can be more expected to have success in their actions which
permit them to achieve satisfaction and a sense of fulfillment and thereby increasing their well-being.

It was also hypothesized that agreeableness will be more among male university teachers as compared to
female university teachers which has been partially supported. The findings of the present study revealed that
agreeableness is more in female than male university teachers. In an investigation [31] it was found that significant
differences on gender existed such that females scored higher than males on the domain of agreeableness. The reason
of it might be that agreeableness trait could also be associated with differences in gender in the self-construal.
Independent self-construal is intended to be shown by males, or a sense of selfthat's become independent
from cognitive representations of others. Females have a more self-construal of interdependence in which the others
are included in their sense of self [32]. This difference in gender may be related to behavioral and motivational
differences, for instance, females have more affiliative and interrelated social groups [33]. Females, hence, might be
more inspired than males to keep emotional and social bonds by portraying more the trait of agreeableness.

It was also hypothesized that openness to experience will be more in male university teachers. It has also been
verified by the findings of the current study. Male teachers scored higher than females on openness to experience. The
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current finding have also confirmed that the openness factor/trait among males is higher than females [34]. Our
hypothesis regarding gender differences on openness to experience have also been in line with the previous study [35]
that males are more open to experience than females. Another hypothesis was that hope and well-being will be more in
male university teachers has also been supported by the findings of the current study and is consistent with the previous
investigation [35] that males were significantly higher as compared to females on well-being. It has also been showed
by the findings of the present study that on hope, male teachers scored more than female teachers and this is congruent
with the previous investigation [36].

5.1 Limitations and implications

The current study also has limitations in some aspects. First, this study used a cross-sectional survey design
which is limited in terms of establishing causal relationships among variables. A longitudinal study will be more useful
in establishing causal relationships between the personality variables and psychological health outcomes like well-
being. Secondly, there is the issue of social desirability due to self-reported nature of data. Using multiple methods to
collect data may help to reduce the effect of subjectivity. Third limitation of this study is non-random sampling. For
future research the sample size and variability should be increased to generalize more the findings. Some moderators
may be added in the future study.

The present study has empirical value. In present times, the well-being of the employees is concerned a lot
after the rise of positive psychology in common and positive organizational behavior in specific. The administrators or
management of the organizations focuses only on the physical well-being which might damage the functioning of
organizations in terms of general performance at work and satisfaction in job. The neglect in viewing the well-being of
teachers might hinder the university’s deliberate development. Therefore, the management should encourage and
support teachers to demonstrate and develop appropriate traits of personality in necessitating increased well-being in
teachers. Due to the nature of the environment of the academic world which needs the role of a pleasant personality in
dealing with pupils, a high level of agreeableness ensures positive well-being of teachers. Kind heartedness, trust and
affection are important fundamentals in behaviors which are pro-social and which are essential to be established by the
teachers to increase their level of well-being.

The daily interaction of the teacher’s with the pupil’s require them to be able to show such personality traits
which are suitable to the students. For instance, the students think their teachers to possess an active imagination in
teaching, attentive to inner feelings, to be artistic and having insights (openness to experience). Hope strengthens one's
positive emotions so as to enhance well-being from the physical, psychological and social aspects. Therefore, it is
helpful to improve the well-being by enhancing hope of teachers. The hopeful viewpoint on the brittleness of life
encourages to consider that our life has a great value.
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